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Introduction
This article contains a description of a second language project based on and inspired by drama for learning. The classroom module that we prepared with teachers combines ideas from the different fields and perspectives of process drama and global simulation (Baldwin & Fleming, 2003; Heathcote & Bolton, 1995; Morgan & Saxton, 1987; Neelands, 1984; O'Neil, 1995; O'Toole & Dunn, 2002 , Page, 1995 Yaiche, 1996) . 1 The main goal of the project was to determine whether or not, according to the perceptions of students and teachers involved, a module using drama for learning strategies could increase students' motivation in the classroom as well as their overall desire to learn French.
The project was conducted in core French classes 2 at Grades 9 and 10 in two school districts in New Brunswick, Canada, in order to address attitudinal and motivational challenges. In New Brunswick (and elsewhere in Atlantic Canada), there is a high level of attrition in core French at the high school level, student motivation is low, and language proficiency levels are inadequate. According to New Brunswick Department of Education statistics, only 4% of students in that province continue in core French after grade 10 when it becomes optional. A regional survey of student satisfaction with core French sponsored by the Atlantic Provinces Education Foundation (APEF) concluded that:
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After several years of studying French, (the majority from elementary through high school), survey respondents were disillusioned with their lack of progress and their inability to express themselves in French. This, coupled with finding the work difficult and low marks resulting in a lower overall grade point average, convinced students to drop French. (Atlantic Provinces Education Foundation, 2002) .
The results of the APEF study and the New Brunswick attrition statistics point to serious problems related to attitudes and motivation in core French classrooms.
Attitudes and Motivation in Second Language Learning
The relationship among attitudes, motivation and learning is a critical issue in second language research (Gardner & Lambert, 1972;  Gardner, R.C., Smythe, P.C., Clément, R., Glicksman, L., 1976; Graham, 2004; Dornyei, 2003 , Vandergrift, 2005 . In French second language (FSL) contexts, Graham (2004) cited lack of ability and the perceived task difficulty as factors affecting attitudes and ultimately as reasons for leaving French classes. Conversely, Vandergrift (2005) found that intrinsically motivated learners were more successful in FSL listening tasks. Kristmanson (2006) also recorded positive attitudes and high levels of motivation in intensive FSL programs where students were actively engaged in interesting activities. Taking into consideration the challenges faced in the FSL classroom and the comments made by some drama practitioners showing the positive potential of drama for learning with regard to motivation (Bowell & Heap, 2001; Heathcote & Bolton, 1995 , Page, 1995 Yaiche, 1996) , we chose to use this approach to see what impact it might have on student attitudes, motivation and learning.
Drama for Learning and Global Simulation
Although different authors use the term "drama for learning" in slightly different ways and with nuances, we found the following four common elements to be fundamental to our project: 1) dramatic play and make believe; (2) the words "as if" or "faire comme si"; 3) learning in context; and 4) a sense of ownership of learning (Bowell & Heap, 2001 : 9; Bolton & Heathcote, 1999 : 57; Heathcote, 1995 : 25; Yaiche, 1996: 16) . The concepts of social interaction and the social construction of knowledge (Vygotsky, 1978) are integral to drama for learning, an approach that promotes personal and social development (Bowell & Heap, 2001 ). According to Professor Francis Yaiche, of the Sorbonne in Paris, global simulations can be especially useful in two contexts: first, in the context where the goal is the development of language competency; and second, in the context of the development of human relations skills (Yaiche, 1996: 11 Bowell and Heap address the fact that many teachers must work within the constraints of state, provincial and national curriculum (Bowell & Heap, 2001:16) . In our work, we also had to consider the curriculum used by the province of New Brunswick. In this context, although we have been influenced by and used aspects of both process drama and global simulation, we have chosen to use the term global simulation, a term with which the language teachers had some, albeit slight, knowledge (Yaiche, 1996) . an island, a village (Yaiche, 1996 : 28). Medieval monks (Bowell & Heap, 2001 : 38) .
3) "Établir les identités fictives" 
5) Sign
Signs include objects, sounds, language, gestures and images that bring significance to the events.
5) Traces écrites
Yaiche speaks of this phase as giving a depth to the "milieu" Global simulation involves a voyage of discovery with a final destination and an itinerary to be undertaken by a group. The group (in this case a core French class) creates an environment (for example, a village, a hotel, an apartment building, a summer camp)
where they make believe in order to create and bring to life various fictitious characters and events. Facilitators teach drama techniques and strategies that help students to interact both verbally and nonverbally.
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We integrated some of the following drama techniques and strategies in the global simulation. These strategies are adapted from Neelands and Goode (2000) .
Choral Speak : A choral reading of a text using sound, song, repetition, emphasis, and a variety of voices.
Hotseating : Interview or question a character in role by other participants.
Masks : Use of various types of masks (full, half, character, anonymous) to change perspectives of situations and encounters.
Mimed Activity : Use of movement, actions and physical responses rather than dialogue.
Sound Tracking : Use of realistic or stylised sounds to describe an environment, to create a mood or paint a picture.
Still Image : Use of participants' bodies to crystallize a moment, idea or theme. Global simulation is used in many learning and game contexts, such as in social studies classes, in scientific experimentation, in game designs such as Dungeons and Dragons, in other computer games, as well as in both second language classes and first language learning (Yaiche, 1996 : 11, 19-23) . Like all drama for learning approaches, it is a genre in which performance for an external audience is not required, but performance for the participants themselves is essential. Kagan, 1993) .
This approach also allows the facilitators to draw on multiple intelligence theory (Gardner, 1983 (Gardner, , 1993 in order to structure activities that maximize students' individual intellectual strengths (e.g., linguistic, musical, kinesthetic, visual-spatial, interpersonal).
It is important to note that we deviated from the strict sense of drama for learning when we chose to use script writing and elements of Journal for Learning through the Arts, 5(1), Article 9 (2009) performance for the filming of some of the situations that the students lived in their roles. One of the reasons that we chose to create scripts with the teachers and students is that, when we worked with the students, we realized that their level of French, particularly their vocabulary, was so low that complete improvization became very difficult. This added a high level of frustration. Although we could have chosen Heathcote's "mantle of the expert" approach for both the writing of scripts and the filming segments of the class, we decided to write and film segments without adding this additional level of drama for learning. The presentation of these filmed segments was a way of celebrating the students' success in their second language learning with other students and their parents. In addition, these filmed segments can be placed in a classroom archives for use in another year to inspire another group of students.
Methodology
We will now describe the research project, including the recruitment of participants, the development and piloting of the global simulation module, our assessment of the pilot, and implications for future use.
Participants
An initial presentation was made to all provincial FSL supervisors in order to explain the proposed drama for learning project. The involvement of all Anglophone districts was solicited, and there was considerable interest expressed by the supervisors. A small number expressed concern that the project might be too difficult for the age group specified, but this was not the majority view. Following the meeting with provincial FSL supervisors, two school districts indicated a willingness to be involved in the project. Seven teachers and seven core French classes participated in the project. Four of these teachers gave the pre-and post-survey questions to their students. Six teachers participated in the interviews.
Design of the Global Simulation Module
We, the researchers, met on several occasions to plan and develop workshops and materials for the encounters with the pilot teachers.
We then met with the FLS supervisors and teachers of the school districts involved to provide an orientation to the project and to lay out preliminary ideas for a module based on the principles of drama for learning and, in particular, global simulation. Thus, the teachers were involved in the project from the beginning and assisted us in choosing a theme and designing a module based on the principles of drama for learning. After meeting with the teachers, we revised and refined the initial documents and prepared a two-day workshop to equip the teachers to pilot the module in their core French classes.
The goals of this workshop were:
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• to prepare evaluation rubrics in order to assess student progress in the simulation
• to be ready to begin this simulation in the classroom.
These workshops on the use of drama for learning as a means of enhancing student motivation and language development offered teachers the opportunity to become comfortable with the approach.
The module that was created during the workshops was based on existing program outcomes, involved topics relevant to the age group, and provided increased opportunities for students to use French through a variety of modes of expression. A foundation document created for the workshop contains the content and procedures used for the project. We will now outline the key components and procedures involved in the module that consisted of eight fundamental steps guiding learners from an introduction to the concept and ultimately to the filming of their finalized drama scenarios.
1. Present the concept of a global simulation and the process to the students
The teacher explains to the students that they are going to do a different kind of project : a global simulation. He or she then asks them if they have any experience in doing simulations. The teacher then explains the steps involved: a) Create a place, theme and context (e.g., an airport, a summer camp, a shopping mall) (Bowell & Heap, 2001 : 15-36; Yaiche; 1996 : 28) b) Identify and describe people who live in that place (Yaiche, 1996 : 29-31) c) Create activities and circumstances that have an element of dramatic tension that happen in that place (Bowell & Heap, 2001 : 57-68; Yaiche. 1996 : 31-32, 35-37) d) Take on imagined roles and place oneself in imagined circumstances to understand the world in which one lives (Bowel & Heap, 2001 : 37) e) Film some of the imagined circumstances 2. Brainstorm themes/contexts for the simulation Students then brainstorm various possibilities for the place, and the teacher guides them, having consulted curriculum documents and teaching resources for relevant themes and topics. In the pilot project teachers and students created a youth activity center ( Le centre des jeunes).
Brainstorm possible activities for the simulation
The teacher leads the class in brainstorming to identify possible activities. In the pilot, "Youth Activity Centre" (Le centre des jeunes), some activities identified were swimming, painting, video
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Design the physical space
Students then create a blueprint of the physical space. Figure 2 is an example of a physical layout of the "Youth Activity Center" (Centre des jeunes) in the pilot.
Figure 2. Blueprint of Physical Space
The entire simulation can take place in the classroom or in other rooms in the school (e.g., gymnasium, theatre, cafeteria, entrance ways). Students decide what the various rooms will be, where they will be located, and what services/activities will take place in those rooms. 
Identify people and create identities
Each participant chooses a character and creates a portrait that includes physical characteristics as well as personal likes, dislikes and disposition. The word-web provided in Figure 3 can be used to assist students in the development of their portrait.
Create scenarios and dialogues
Participants create situations and dialogues. The following is an example of a scene and a dialogue used in the pilot:
The school cafeteria provides notoriously unhealthy food choices. M.
Boisvert, the librarian, wants something healthy. Mme Groseiller, the chef, has a limited (unhealthy) menu.
M. Boisvert
Hello, Simone! Mme Groseilliers Hello, Clarence! What would you like today?
What's on the menu?
Mme Groseilliers You've been working here for five years. You know that the menu is always the same.
Ok, I want a salad and a soup.
Mme Groseilliers There is none. I can give you fries or donuts. 
Film some of the situations
The digital camera is a useful tool and serves as a source of motivation. Participants use a digital camera to record their role play, and the recorded performances are shown in class. They may be shared with other classes, or shown to parents if they wish. In a second language classroom, the filming becomes important, because it gives the students and the teachers the opportunity to observe and assess their French language proficiency. Consequently, the camera is not the focus --the dramatic role plays are at the heart of the filming experience.
Students practice their role play often, but film them only once.
The following storyboard helps student to organize the filming of the scenes. More scenes may be added as required.
Scene 1

Position of camera
What is happening?
What is being said?
Sound Effects
Drama technique used
Results
After the teachers had the opportunity to pilot the material, an evaluation of the module was done through student surveys and teacher interviews. Using an attitudinal/motivational survey (adapted from Gardner et al, 1985) , pre-and post-survey data were gathered from participating students. Qualitative data were also gathered via interviews with participating teachers. The teacher interview questions are presented in Appendix A. An analysis of these interview results.
as well as a presentation and analysis of the student surveys follows.
Teacher Interview Analysis
Eight major themes that emerged from the interviews with pilot teachers and their comments are provided in Table 1 . 7. Evaluation/assessment important that work be submitted for evaluation 8. Positive experience kids loved it, really enjoyed it.
-I liked the experience -most students seemed to be more motivated -They loved doing the roles. They especially loved filming the scenes. Some students even came at noon to look at the film.
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From these interviews, we learned that: 1) both teachers and students had a positive experience with the module; 2) the theme was appropriate and relevant to the age group; (3) the teachers were able to meet curriculum outcomes within the context of the module; (4) students took ownership of the module and seemed to enjoy the experience. The following adjustments were suggested:
• more structure and guidance with regard to language, incorporating grammar mini-lessons
• direct teaching of drama techniques with examples
• clearer direction with regard to the methodology
• more training in cooperative learning, especially grouping techniques As a result of the feedback from teachers, we met and revised the teaching guide for the module. This revised document has since been made available to teachers.
Student surveys.
The student surveys were administered to four groups immediately before and after they were involved in the global simulation module. The survey contained two main types of questions: 1) interest, attitude and confidence statements to which students responded using a Likert-type scale from 1 (strongly disagree) to 7 (strongly agree); and 2) statements dealing with language use patterns that students completed by selecting a multiple From Table 2 , it can be seen that, in general, there was not a great degree of significant change from the questionnaire responses students gave before taking part in the global simulation and the responses they gave after the simulation. There are, however, three Do you think students would be interested in doing this kind of activity again if they had the opportunity?
Penses-tu que les étudiants seraient intéressés à faire un tel projet de nouveau s'ils en avaient l'occasion?
